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Abstract
This study aimed to prove whether Graphic Organizer is effective for teaching writing
to the Eighth grade students of SMP Walisongo in The Academic Year of 2018/2019.
The design of this study was pre-experimental design with one group pretest-posttest
design. The population of this study was 93 students. The sample was chosen by using
cluster random sampling technique. Moreover, the technique to collect the data was
measurement technique. Then, the tool of collecting data was written test. It was found
that Graphic organizer is effective in teaching writing to the Eighth grade students of
SMP Walisongo. The effectiveness of using Graphic organizer can be seen based on the
researcher finding that the value of t-test was -9.348 which meant bigger than the
number of t-table 2.048 in the area of paired sample in 5% of 28 degree of freedom. The
researcher concluded that the use of graphic organizer was effective for teaching
writing descriptive text to the students of SMP Walisongo in The Academic Year of
2018/2019. The researcher suggests that the teacher could include graphic organizer in
teaching process as a reference of method that may be used to teach writing.
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INTRODUCTION
Writing is an activity that produces
something from mind becomes meaningful a
text of the sentence and making a good
writing by arranging sequence sentence. It
combines the students’ intelligence and
capacity for retaining information in order to
communicate at the most effective level
possible so the writer needs many aspects to
write a text. Helmi (2012, p.12) states writing
is very essential and hard to be learnt by the
students  because they have to write a text by
using some writing aspects such as content,
organization, vocabulary, grammar,
mechanic in a balance way.Based on
curriculum 2006 the students should be able
to write a descriptive. In fact, many of
students could not do it well. When the
students were asked to write, they were
reluctant to write even a very simple text, and
the products of their writings were far from
the expectation because based on the
curriculum the students were expected to be
able to write a good text.The methods used
by the teachers determine very much to the
students’ achievement and successful
learning and teaching process but the eighth
grade students of SMP Walisongo had
difficulties in writing a descriptive text. It can
be the method used did not work well.
Therefore, it needs teaching method that
makes the learning of writing more
interesting, enjoyable and effective. In this
study, the researcher chose graphic organizer
as a teaching method.Graphic organizer can
guide learners’ thinking as they fill in and
build upon a visual map or diagram. Graphic
organizer is a visual representation of
knowledge that structures information by
arranging important aspects of a concept or
topic into a pattern. Stamper (2005, p.5)
4states “graphic organizer is a visual and
graphic representation of relationships among
ideas” and Lancaster (2013, p.28) states
graphic organizer can make the teaching and
learning process clearer and more
communicative. In addition, graphic
organizer is visual learning method for
students in enhancing learning and
understanding of subject matter content and
to help the students organize their thinking
and writing process, graphic organizer can
act as instructional tools. There are some
relevant researches on using graphic
organizer.
Lancaster (2013) used graphic organizer
in conducting his research and he concluded
that graphic organizer could impact the
students’  writing development  and it  made
the students learn more comfortable and
enjoyable was more successful than the same
teaching to control group but training non-
brainstorming. Teaching by applying the
graphic organizer method showed the
students’ progress in their writing skills.
Tayib (2015) conducts research and
concluded that the graphic organizer is an
effective instrument for increase the students'
writing skills.From the previous research that
the researcher has described, it can be
concluded that it is effective to use graphic
organizers as an alternative method in
teaching learning process especially teaching
the students’ writing ability.
This research was a pre-experimental
research. The purpose of this research are: (1)
To know whether or not the graphic
organizer is effective toteachwriting
descriptive text to the eighth grade students
of SMP Walisongo Pontianak in the
academic year of 2017/2018. (2) To know the
effect size of the graphic organizer
toteachwriting descriptive text to the eighth
grade students of SMP Walisongo Pontianak
in the academic year of 2017/2018.
There are four skills of English language
taught in junior high school, such as
speaking, listening, reading, and writing. In
this study, the researcher focuses more on
writing skill. Based on curriculum 2006, the
students should be able to write a descriptive
and letter.  Writing is the process of using
symbols to communicate thoughts and ideas
in a readable form.
Brown (2000, p.355) states that “written
language is the graphic presentation of
spoken language and written product. It is
often the result of thinking, drafting, and
revising procedures that require skills” and
Kane (2000, p. 3) also states that writing is
rational. It is an exercise of mind requiring
the mastery techniques which anyone can
learn.Those definitions above lead the
researcher to briefly conclude that writing is
a written production by putting words on
paper considering thought and grammatical
structures.The researcher then believes that
writing is a difficult skill because it requires
the mastery techniques, grammatical
knowledge, and rational thought at the same
time.
It can be concluded that writing is a
presentation of spoken language that requires
a skill of minded exercise by constructing
mastery techniques and grammatical
structures in order to well process the rational
thought into a good written production and
writing is a written production which is
commonly a result of procedures: thinking,
drafting, and revising.
Starkey(2004, pp.87-88) classifies writing
into two big types of writing: expository and
persuasive. He also describes that the
expository writing gives directions,
instructions, and explanations. It informs by
presenting the writer’s knowledge about the
topic to the reader. A learner might be asked
to define, compare and/or contrast, or explain
cause and effect. There are many kinds of
writing that can be learnt in order to develop
writing. Kane (2000, p.6) mentions there are
four kinds of writing, they are: (a)
Exposition, (b) Description, (c) Narration,
and (d) Persuasion. In this study, the
researcher only focused on description text.
Based the theories above, the description is a
text which says what a person or a thing is
like. Its purpose is to describe and reveal a
particular person, place, or thing. The
descriptive text is a text that describes what
kind of person or an object described, good
5shape, properties, and other numbers. Goal
(purpose) of the descriptive text was clear,
namely to explain, describe or disclose an
individual or an object.Generic structure or it
can also be called organizational structure of
the text.
According to Oshima  and  Hogue in
Utami (2014, p.30) descriptive text generally
has these structures: (1) Identification,
(introduction) is a general opening statement
in the first paragraph or the first sentence that
introduces the subject of the description to
the audience. Besides, it can give the
audience brief details about the when, where,
who, or what of the subject described. (2)
Description, is a series of paragraphs about
the subject where each paragraph usually
begins with a topic sentence. The topic
sentence previews the details that will be
contained in the remainder of the  paragraph.
Moreover, each paragraph should describe
one feature of the subject and all paragraphs
build the description of the subject. The
description can be physical appearance of the
subject, the  qualities of  the subject like
degree of beauty, excellence or value, and
other characteristics of the subject which is
like the unique of the special aspects that the
subject has. (3) Conclusion, the last part of
the descriptive text is optional. In this part,
the researcher concludes the text or restates
the identification or description. A
conclusion is not absolutely necessary;
however, it is often very helpful to the reader
because it usually concludes signals the end
of the text. In addition, it reminds the reader
of the important point or in other word it is to
emphasize the reader to imagine the subject.
Richards and Renandya (2002, pp.315-
318) state that writing is a private activity. It
can be broadly seen as comprising four main
stages. The four stages are planning, drafting,
revising, and editing. Those stages aim at
having the writing process approach for
students or learners in order to produce
potential performance of writing.
Furthermore, Starkey (2004, p.55) states
that is important not to ignore Revising,
Editing, and Proofreading. He also does not
suppose learners to feel what they write have
been good. The researcher, in this case, is
interested to see the final stage from Starkey
– Proofreading. Proofreading is defined as
involving far more than a simple run of spell
and grammar check on learner’s computer
because those programs are, in fact, not fool-
proof. In addition, Starkey (2004, p.65) also
states there are professional proofreading
tricks to produce a good final draft. The
writer may ask his colleagues who have
better at finding spelling and grammar errors,
read slowly to find the errors and check very
carefully the usual errors done by the writer.
The researcher concludes the good
process of writing should consist of at least
five stages: planning, drafting, revising,
editing, and proofreading. It is good not to
ignore revising and editing in writing process
before the final draft is submitted.
Related to sequences for teaching writing,
Brown (2003, p.220) has also pointed out that
writing based on performances classified into
four: Imitative, Intensive, Responsive, and
Extensive. In this case, the researcher also
believes that those classifications can be
taken as another way of teaching writing
based on the sequences.There are some
logically important reasons for teachers to
teach writing for students. Those learners
eventually need to learn how to write because
writing is a skill in a language that is as
important as the other three skills. Teachers
see learners’ level in order to teach writing
well to them and to give proper exercises
based on the learners’ level of writing.After
students have been taught to write, the
following actions to be taken are to correct
and/or give an assessment to the learners’
writing. Hereby, two points of correcting and
assessing students’ writing will be the
discussions. (1) Correcting Students’
Writing. (2) Scoring Students’ Writing. As
the students’ written works have been on a
teacher’ table, scoring students’ writing
should be surely done to measure how well
their skill of writing is. The researcher
concludes that there are three basically well-
known scoring methods. They are holistic,
primary trait, and analytical scoring. Thus,
6test designers can choose holistic scoring to
assess the students’ writing.
Graphic organizer is often used as part of
the writing process to help students map out
ideas, plots, character details and settings
before beginning to write. Garvey (2008,
p.4) graphic organizer is a visual method of
developing, organizing and summarizing
students learning and it can help to structure
disjointed information and facilitate the
learning process by providing a scaffold for
the development of ideas and the
construction of knowledge. As cited above,
Graphic organizers help students organize
ideas, see relationships, and retain
information. Baxendell in Lancaster (2013,
p.8) states graphic organizers provide a
visual representation of key details and ideas
for students who have difficulty organizing
information. From the theories, it can be
concluded that the graphic organizer is
visual representation of knowledge in a
written or oral statement and the goal in
using graphic organizers is to organize ideas
and examine relationships.Graphic
organizers in many different forms, each
one best suited to organizing a particular
type of information. In this study, the
researcher use descriptive map or graphic
organize because it is very suitable for
teaching descriptive text.
According to the University of Hong
Kong Libraries (2001, p.7) there are benefits
to the students and teachers. (1) The graphic
organizer may show the relationships
between and among content, make the
lessons interactive, help visual learners to
acquire information more easily, assist
students in prewriting techniques. (2) It can
make the students understand the concept of
part to whole, clarify and organize ideas,
improve memory, comprehend texts and
recognize and assimilate different points of
view.
The researcher teaches with the
following steps of implementing graphic
organizers given by the University of Hong
Kong Libraries (2001:9) the following steps
are recommended: (a) Use examples to
illustrate the use of some graphic organizers.
(b) Familiarize yourself with different types
of graphic organizers.  (c) Explain to
students what graphic organizers are and
why they are useful in learning. (d) Present
the specific graphic organizer for a topic. (e)
Point out its subject and organizational
framework. (f) Assign the graphic organizer
as an individual, paired, or group activity.
(g) Review students’ work. Generate
classroom discussion on the effective use of
graphic organizers.
METHOD
In this study, the researcher used a
quantitative approach and the researcher
used pre-experimental design with one
group pretest – posttest design. Population
in this study is the eighth grade students of
SMP Walisongo Pontianak and the sample
is A class consisting of 29 students.The
technique of data collection used is
measurement technique.In this research, the
measurement technique aimed to measure
students’ writing ability by using test. This
technique needed in order to determine the
result of this research. The researcher used a
test as the tool of collecting data.The test
was given twice as pretest and posttest.
From the test, the researcher found the
students’ progress in writing descriptive text
before and after teaching writing descriptive
text through graphic organizer.
In analyzing the data, the researcher did
these steps: (1) Individual score. To analyze
of the students’ individual score of pre – test
and post – test, the researcher analyzed the
test result by using the following scoring
rubric taken from Oshima and Hogue,
(2007). (2) Mean Score. After the researcher
obtained the data, it was calculated to find
the mean score by using formula by
SinghM = ∑ . (3) T-test. The researcher
used T-test to answer the first research
problem. Furthermore, the researcher used
SPSS to analyze the t-test. (4) Effect sizethe
researcher used Effect Size (ES) formula
adopted from HuitemaES= 
21 M-M
.
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Results
The data reported the result of students'
writing ability taught by graphic organizer.
The researcher counted and analyzed the
students’ homogeneity, individual score,
average, standard deviation, normality test
and T-test.
(a) Individual score, in calculating the data,
the result of the students’ individual score of
the pre-test and post-test were the first
calculation done by the researcher before
carrying out the mean score of pre-test and
post-test. The researcher obtained the
students’ individual score by calculating
scoring rubric given by Glencoe
Table 1.Individual score of pre-test and post-test.
NO NAMA PRETEST POST TEST
1 AD 58 72
2 AR 57 63
3 AF 58 50
4 ARH 75 79
5 BA 60 59
6 DW 48 57
7 FH 60 75
8 F 38 60
9 FAH 39 56
10 GA 55 65
11 GS 58 70
12 HW 70 78
13 MAS 45 72
14 MFA 50 68
15 MZF 58 65
16 RS 45 70
17 RSI 55 74
18 S 58 60
19 SF 45 58
20 UNA 50 50
21 MA 50 52
22 MAG 45 45
23 MAK 38 64
24 MDA 43 70
25 MH 39 70
26 NI 55 73
27 NH 60 62
28 UP 42 67
29 ZA 40 75
(b) Paired Samples Statistics.In this research,
the researcher analyzed the date in order to
find mean score, standard deviation, and
standard error mean by using SPSS
. It was described by this table.
8Table 2. Paired Sample Statistics
The output above described the data from
Paired Samples Statistics. As shown in the
table of paired-sample statistics, the mean
score of pre-test was 51.52, the standard
deviation of pre-test was 9.542, and standard
error mean of pre-test was 1.772 and the
mean score of post-test was 64.79, the
standard deviation of post-test was 8.930 and
standard error mean of post-test was 1.658.
(c)Paired Samples Test/T-Test.The
researcher made the hypothesis to answer the
research questions. The Null Hypothesis (Ho)
indicated that the graphic organizer was not
effective to teach writing descriptive text to
the eighth grade students of SMP Walisongo
Pontianak in the academic year of 2017/2018
and the alternative hypothesis (Ha) indicated
that graphic organizer was effective to teach
writing descriptive text to the eighth grade
students of SMP Walisongo Pontianak in the
academic year of 2017/2018. If the t-test > t-
table means that the Ho is rejected, or if the –
t-test < t-table means that the Ha is rejected.
the mean differences between pre-test and
post-test was -13.276, with the standard
deviation of pre-test and post-test was 7.648,
the lower score was -16.185 and the highest
score was -10.367. It pointed out the 95% of
trusted level of the research which found the
different between students’ writing ability
before and after treatment. T table showed
the value of t-test was -9.348 which meant
bigger than the number of t-table 2.048 in the
area of paired sample in 5% of 28 degree of
freedom. In the last column, the statistic test
of significant value of 2-tailed was 0.000. it
was less than α = 0.05 which interpreted the
students’ writing ability was different before
and after being given treatment.
Table 4.Paired Samples Test
Paired Samples Test
Paired Differences
T df
Sig. (2-
tailed)Mean
Std.
Deviation
Std. Error
Mean
95% Confidence
Interval of the
Difference
Lower Upper
Pair 1 PreTest –
PostTest
-13.276 7.648 1.420 -16.185 -10.367 -9.348 28 .000
From the data result above,
the researcher decided that the t-test value
was rejected the Ho. With the significant
level of 5%, the researcher obtained the mean
score of pre-test and post-test before and after
treatment in students’ writing ability had the
significant different. To conclude, the
alternative hypothesis (Ha) was accepted,
where graphic organizer was effective for
Paired Samples Statistics
Mean N
Std.
Deviation Std. Error Mean
Pair 1 PreTest 51.52 29 9.542 1.772
PostTest 64.79 29 8.930 1.658
9teaching writing ability to the students of
SMP Walisongo.  (d) Effect Size, to answer
the second research problem, using Effect
Size (ES) formula: ES =
9.54
51.52-64.79
ES
= 1.39
The criteria used to classify significant of the
Effect Size: 0.0 – 0,2 = small, 0.3 -0.5=
Medium, 0.6 – 2.0 = Large.
From the explanation above, the value of
effect size was 1.39   it meant that was large
based on classify significant of the Effect
Size. In short, the effect of graphic organizer
in teaching writing ability was large effective
and the graphic organizer still can increase
the students’ writing ability.
Discussions
The research dealt with a pre-
experimental design where the researcher
applied graphic organizer in teaching
students’ writing ability to the eighth grade
students of SMP Walisongo. Before using
graphic organizer in teaching and learning
process, the teacher as researcher gave pre-
test to the students. After implementing the
graphic organizer the researcher could make
the students have a progress in the teaching
learning than before or it can be concluded
that graphic organizer was effective.  In
short, graphic organizers could increase the
students’ writing descriptive text
From finding, it can be concluded that the
value of t-test was -9.348 which meant bigger
than the number of t-table2.048 in the area of
paired sample in 5% of 28 degree of freedom.
In the last column, the statistic test of
significant value of 2-tailed was 0.000. It was
less than α = 0.05, which interpreted the
students’ writing ability was different before
and after treatment and the researcher
concluded that null hypothesis (Ho) was
rejected and alternative hypothesis (Ha) was
accepted and the effect of graphic organizer
in teaching writing ability was large
effective.
In addition, from previous researches that
has proven that graphic organizerwas
effective to be applied in teaching and
learning process. Lancaster (2013) used
graphic organizer in conducting his research
and he said graphic organizer could impact
the students’ writing development and it
made the students learn more comfortable
and enjoyable was more successful in
teaching writing Chang (2007) said that
graphic organizer could make the class more
interesting because the teacher has the
flexibility to flow from one topic to the next
and the graphic organizer could held the
students develop their writing skill. In short,
this research finding also found the same
research result with previous research, in
which the graphic organizer also can increase
the students’ writing skill.From the
explanation above, graphic organizer  was
very effective to applied and used in teaching
and learning process it could make the
students good  progress and enjoyable.
CONCLUSION AND SUGGESTIONS
Conclusions
Based on the data described in the
previous chapter, the researcher concluded
that the students’ mean scores of pre-test and
post-test were different, the students’ mean
score of post-test was bigger than the
students’ mean score of pretest. It showed
that graphic organizer affected the students’
writing ability. From the fact that the
researcher already shown above, researcher
concluded that (1) The use of graphic
organizer  was very effective for teaching
writing ability to the eighth students of SMP
Walisongo in the academic year of
2018/2019.(2) The effect of graphic
organizer in teaching writing ability was
large effective.
Suggestions
From the conclusion above, there are
some suggestions that are proposed by the
researcher: (a) For the teacher, The
researcher suggests that the teacher will
include graphic organizer in teaching process
as a reference of method that may be used to
teach learners to make learning process more
effective. (b) for the next researcher, The
researcher hopes to the next researcher can
find other texts for teaching writing text
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through graphic organizer.(c) for the
students, The students have to follow in
every step of learning process using graphic
organize because it is very appropriate
method to increasethe students’ skill in
writing descriptive text. In addition, it will be
better for them to practice their writing skill.
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